Autumn’s Advance
Goldenrod and Brown-eyed Susan,

weary foliage

Scattered throughout 

Nature’s landscape.

[image: image9.wmf]Dragonflies and damselflies 

flit and fly,

stop and go.

The reign of the sovereign

slowly unfolds

as she blazes her trail

with subtle colors

to charm Summer’s faded quilt.

The solar, regal crown shines

but lasts not quite so long.

The breeze, still gentle,

reaches out with chilled fingers.

The harvest nears,

[image: image10.wmf]the growing halts,

few blooms raise their 

heavy heads –
a stiller color marks

the trail 

as regally Autumn 

approaches the stage.
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	 SEQ CHAPTER \h \r 1Remembers a poem/song that a family member recited/sang to him/her when a small child – “I remember ...”
	Can provide end words that will fit this pattern:

a

b

b

a

c

c

and knows what the “c,c” rhyme is called
	Can create a tongue twister of at least eleven words using the initial of the first name of the person next to you.
	Can list five sound words that would describe the raging sea or a great wind storm.
	Can create a complimentary metaphor by completing this and saying it to someone they know, “You are a ____________ when you ____________”.



	Can complete this simile by complimenting someone in the room – “Your eyes are LIKE ____________”.


	Has a favourite poem and will tell you what it is and why it is a favourite.
	Can explain to you the difference between prose and poetry.
	Knows the lyrics to a contemporary song and will sing for you.



	Knows a well known Nova Scotian poet and can name works by this poet

	Can add rhyming words to these lines, “I must go down to the sea again, to the lonely sea and ____________, and all I ask is a tall ship and a star to steer her ____________”.
	Can recite a nursery rhyme.
	Can make a statement that is exaggerated and can tell what this figure of speech is called.
	Writes poetry and will share with you something he/she has written or tell you about one poem that he/she wrote.
	Likes poetry and will tell you why he/she likes it.

	Can provide five words that describe the ocean, a river, or a brook.
	Are there lines from poetry that you like to say to yourself or other people? What about lines you used to say to anyone, at some point in your life? Why those lines, and in what context do you like to say them? Tell.
	Knows several different poetic forms and can name four of them.
	Has remembered a poem and will recite it off by heart.
	Knows interesting biographical information about a poet and will share three pieces of information with you.

	Can list five words that illustrate the feel/texture of sandpaper or cotton candy or the asphalt on the highway.
	Knows a famous children’s poet and can tell you the name of one of this poet’s works.
	Can recall a time when poetry was useful–either to say or give to someone and will tell what the situation was and what the poem was.
	Can sing and perform the actions to “YMCA” 
	Can think of a poem that he/she read which paints a picture in his/her head and will describe to you the scene that he/she visualizes when remembering the poem.

	Poetry Warm-up: Naturally Alive                                                       How many initials can you get in just 10–15 minutes


 SEQ CHAPTER \h \r 1
General Curriculum Outcome # 9
Grade 4—Students will be expected to create texts collaboratively and independently, using a wide variety of forms for a range of audiences and purposes. (The Atlantic Canada English Language Arts Curriculum, Grades 4—6, p. 50).
Specific Curriculum Outcome:

Create written and media texts, collaboratively and independently, in different modes (expressive, transactional, and poetic) and in a variety of forms

Recognize that particular forms require the use of specific features, structures, and patterns 

General Curriculum Outcome #8: 
Grade 7—Students will be expected to use writing and other ways of representing to explore, clarify, and reflect on their thoughts, feelings, experiences, and learnings; and to use their imaginations. (The Atlantic Canada English Language Arts Curriculum, Grades 7—9, p. 78).

Specific Curriculum Outcome: 

· experiment with a range of strategies ( brainstorming, freewriting ) to extend and explore learning, to reflect on their own ideas and others’ ideas, and to identify problems and consider solution

[image: image11.wmf]Freewrite 

Freewriting is to generate ideas:

· write down everything that comes to your mind

· feelings, opinions, information, connections

· writing is continuous and non-stop 

· no editing, analyzing, correcting  

· ignore spelling, grammar, punctuation
Freewriting 
·  The best way to improve writing.

·  Automatic writing, babbling, jabbering non-editing, don't stop.   

· Freewriting is inferior to careful writing but good "bits" of freewriting are better than anything you have created.  

· Think of digressions as paths to explore. 

· Start writing as a way to grow. 

· Start before you know your meaning at all; only after  

            you start will you know

“Freewriting, according to Elbow, is a terrific way to get things onto the page that you never knew you had in you: "Never stop ... to wonder what word or thought to use, or to think about what you are doing." Only after you have finished writing should you contemplate editing. And though much of what you produce when freewriting will be real garbage, Elbow promises that the best parts will be far better than anything you could have written otherwise. "You will use up more paper," he warns, "but chew up fewer pencils." from Peter Elbow “Writing Without Teachers” (1998). 

Finding a MEMORY
[image: image12.wmf]
This learning activity involves a period of 10 to 15 minutes. 

Recall a time in the past – a happy, pleasant time, a sad, interesting or exciting experience that you have had.

“I remember when I was …”

“When I was…”

“It was the time when …”
Write about a special memory …
· an event or a series of events

· a special person

·  a special place

· a childhood friend

· a special vacation

· an experience

· …
“Many of my poems begin with a feeling, some deep urge. Sometimes it’s so strong I actually feel something me move. It can happen any time; it happens about ideas, memories, things I see every day. Often I start with an image, a picture in my mind. I use this as a resource to guide me in the making of the rest of the poem.” 
(From the Good of the Earth and Sun, Georgia Heard, p. 10) 

How to freewrite 


The key to freewriting is to not think in your head. Do not think before you start - just pick up a pen and write... write on the topic if you can, and if you can't, just write anything and try to get there eventually. Write full, flowing sentences (freewriting looks like paragraphs, not like a list.) When you freewrite you do not need to worry about correct punctuation, grammar or spelling. The point of this kind of writing is flow, not correctness. 

Writing from the Freewrite

Look back at your Freewrite 

· find three words that “speak to you” and circle them

· find a sentence that you really like, underline it

· find a paragraph or section that surprises you—a series of thoughts or ideas that asks for greater expansion, put brackets around this section [ ]

· read over your Freewrite—look for the sentence the heartbeat, the  pulse of what you wanted to say, put a heart beside it

· write a free verse poem that focusses upon this thought or idea

[image: image1.wmf]
Memories and more …

Memories and matters related to identity encourage rich, authentic writing. Halifax writer and spoken word performer Shauntay Grant’s picture book Up Home shows how a list of personal memories can be transformed into a celebration of family, community, and culture. (Shauntay Grant reads Up Home on http://www.myspace.com/shauntaygrant) 

Line-breaks—How, Where and Why
It is the line and where it is broken that helps make the music and rhythm of a poem. Generally, the longer the line, the more like natural speech it will sound. 

A line-break exercise— divide the following sentence in three different ways.
Make slash marks with your pencil to indicate the line-breaks.     /
She loved the sound of the wind in the trees.
She loved the sound of the wind in the trees.

She loved the sound of the wind in the trees.
How does the meaning of the sentence change depending on where the lines are broken? 
Which words are emphasized in each version?

Here's another line-break activity: 

Read the poem "Red" below and listen to the rhythm of the words. 
Where does your voice naturally pause? 

Make slash marks with your pencil to indicate the line-breaks. 

Try it two or three ways.
All day across the way on someone's sill a geranium glows red bright like a tiny faraway traffic light.
All day across the way on someone's sill a geranium glows red bright like a tiny faraway traffic light. 
All day across the way on someone's sill a geranium glows red bright like a tiny faraway traffic light.

How does the meaning of the sentence change depending on where the lines are broken? 
Which words are emphasized in each version?

Now look at the original.
RED
[image: image13.wmf]All day
across the way
on someone's sill
a geranium glows
red bright
like a
tiny
faraway
traffic light.

Why did Lillian Moore write the poem to look and sound like this? 
 SEQ CHAPTER \h \r 1Summer’s Sentiments
A summer day in the country childhood memories of pleasure, of pain. The freedom of space-  green, yellow and vanilla fields, the open sky, blue, but not only blue. I saunter through the pasture of knee-high hay watching my step careful not to fall into the flats of ground, grazed grass, wandering past trees and streams all of Nature’s placements-the sun like the forked tongue of a serpent stinging, striking hard on naked skin. A body refreshed by the lick of man’s best friend – the dog bounded and bounced. I braced hard against the gesture of friendliness greeted but gasped and then the Fall a crushing crash against a wall of stone flesh and bone succumbing to the unyielding rock crack the broken body the hurt, the yell lost in summer’s space the pain retreat homeward a broken porcelain doll, teary-eyed and limp a shoulder snapped a sagging useless arm. I struggled home to uncaring words spit from the unknowing world of adults “Big boy don’t cry. Out and play. Don’t bother me now.” Outside the day unchanged the August sun soothing the afternoon’s hourglass sand slipping through the narrow channel performing pleasant hours. I stare at swaying daisies dancing in the sun and scream to the vast azure ceiling, “Why won’t they listen to me. Don’t they know that I am broken!” The pleasant pieces of the day overshadowed by the shattered fragments of bone and searing pain in a world that doesn’t hear.

 SEQ CHAPTER \h \r 1Summer’s Sentiments tc "Summer’s Sentiments " \l 5
A summer day in the country

childhood memories of pleasure,

of pain. 

The freedom of space- green, yellow and vanilla fields,

the open sky, blue, but not only blue.

I saunter through the pasture of

knee-high hay 

watching my step

careful not to fall

into the flats of ground, grazed grass,

wandering past trees and streams 

all of Nature’s placements-

the sun

like the forked tongue of a serpent

stinging, striking hard 

on naked skin.

A body refreshed 

by the lick

of man’s best friend – 

the dog bounded and bounced.

I braced hard against the gesture of friendliness

greeted but gasped

and then —

the 

Fall—

a crushing crash

against a wall of stone,

flesh and bone 

succumbing

to the unyielding rock

crack,

the broken body

the hurt, the yell

lost in summer’s space,

the pain

retreat

homeward

a broken porcelain doll, teary-eyed

and limp

a shoulder snapped,

a sagging useless arm.

I struggled home 

to uncaring words

spit from the unknowing 

world of adults- 

“Big boys don’t cry.

Out and play.

Don’t bother me now.”

Outside the day 

unchanged –

the August sun

[image: image14.wmf]soothing the afternoon’s hourglass,

sand slipping through the narrow channel,

performing pleasant hours.

I stare at swaying daisies 

dancing in the sun

and scream to the vast azure ceiling,

“Why won’t they listen to me? 

Don’t they know that I am broken!”

The pleasant pieces of the day 

overshadowed

by the shattered fragments 

of bone and 

searing 

pain

in a world —

that doesn’t hear.
B.J.Wilson
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The Doors of the HEART—
· the HEART Door 

· the OBSERVATION Door 

· the CONCERNS ABOUT THE WORLD DOOR 
· the WONDER Door
· the MEMORY Door
Mapping your Heart

Make a map of your Heart—Write down all of the important things that are in your HEART, all of the things that really matter to you. You can put: people and places about whom you care; moments and memories that have stayed with you; things that you love to do; anything that has stayed in your heart because you care a lot about it. Think about what might go into your HEART map—access feelings, memories, reflections, concerns, issues. What has affected/is affecting your heart? What people have been important to you? What are some of the experiences/central events that you will never forget? What sad/happy memories do you have? What small things/objects are important to you? 
[image: image16.wmf]What are some of the events/issues/concerns 
of the world that have happened/are
[image: image17.emf] happening which have/are affecting you/have 
affected you? Include all of these in you HEART map.
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 SEQ CHAPTER \h \r 1Poetry—Reading Strategically/Coding the Text

Identify reading and viewing strategies:

· Making Connections

· Questioning

 Visualizing

· Inferring

· Determining Importance

· Synthesizing Information
Once the strategies have been identified, create or learn text codes to help students to see and understand when, where, and how often these strategies are used.

– V (Visualizing)




          Connections:

– Q (Questioning)



                       – T-S (Text to Self)

– P  (Predicting)




             – T-T (Text to Text)

– R (Reminds me of)




  – T-W (Text to World)

– BK (Background Knowledge)

                       –  S (Synthesizing)

– PE (Prior Experience)



             – I (Inferring)









   – C (Confusion)

· Provide the students with accessible text.

· Use Post-it notes to identify the strategy using the code from the above list and ask the students to write down “What you are thinking when you are reading this particular text.

· Have students work in pairs or triads to discuss their codes and to explain their thinking.

 SEQ CHAPTER \h \r 1Stage a Poetry Slam!

 Arts & Humanities, Language Arts, Literature, Theatre 

Brief Description

Students participate in a classroom or school-wide poetry slam.

Students

    * select poems that lend themselves to being performed
    * plan performances that follow established slam guidelines or rules
    * practise their performances
    * present their poetry reading in a videotaped slam performance
    * use a rubric or scale to rate performances by their peers (optional)
Lesson Plan

Explain the concept of a poetry slam to students.

What Is a Poetry Slam? PoetrySlam.com

    "Simply put, a poetry slam is the competitive art of performance poetry. It puts dual emphasis on writing and performance, encouraging poets to focus on what they're saying and how they're saying it.”

Often, in a poetry slam, the audience participates by judging each performance on a scale of 1 to 10. For more basic information about poetry slams, go to PoetrySlam's FAQ Page. There you will find the answers to such questions as What are the rules? and What can the audience do?

Tips for Your Poetry Slam

For the purposes of a classroom or school-wide activity, the rules of a poetry slam can be adapted in many ways, including the following:

    * Students might perform poetry written by well-known poets, or they might perform poems they have written themselves.

    * Student performances might be limited to two minutes in length.
    * A ballot and rubric can be created so students can rate one another's performances, or the teacher might be the sole grader.

    * Students might use props when they perform.

    * Student performances can be videotaped in their classrooms; a panel of judges, including teachers and students, might review the videotapes to select the students who will perform in the school-wide event.

    * The poetry slam might be open to any student who wishes to participate—or each class could hold a mini poetry slam and select three students to represent the class in the school-wide event.

    * Performances might be rated on a scale of 1 to 10.

    * One score might be given for each student's performance, or separate scores might be given for the student's content and presentation; the "content" grade could reflect the content of the poem if it is student-written or, if not, that score could reflect the research that went into finding the ideal poem to perform.

    * If this is students' first experience with a poetry slam, it should first be introduced in class as a fun activity. That way, students will get a feel for the form.

Lesson Plan Source

Education World

Gary Hopkins

 http://www.education-world.com/a_lesson/02/lp262-04.shtml· 

What kind of poetry is read at slams?
Depends on the venue, depends on the poets, depends on the slam. One of the best things about poetry slam is the range of poets it attracts. You'll find a diverse range of work within slam, including heartfelt love poetry, searing social commentary, uproarious comic routines, and bittersweet personal confessional pieces. Poets are free to do work in any style on any subject.

 What are the rules?
Though rules vary from slam to slam, the basic rules are:

* each poem must be of the poet's own construction
 * each poet gets two minutes (plus a ten-second grace period) to “slam” one poem, if the poet goes over
I Wonder?

Do you have any questions about the world? What do you wonder about? What questions do you have that remain unanswered about your life, your world? Think, then write about some of those things that cause you to wonder.
I Wonder

I wonder?

[image: image18.emf] 

Do you wonder?

What do you wonder?

I wonder … if the world will keep on spinning,

if the sun will always shine,

if the rivers and streams will flow into

open oceans,

if the oceans will stay cool,

if the polar ice cap will stay in place,

if life will continue to flourish,

if the earth can withstand the abuse.

B.J.Wilson
The Nature of Self

I am from – choose an object of personal significance

I am from – something in your backyard

I am from – the front yard, the street

I am from the neighborhood where …
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I am from – city, town, place …

I am from a world …

I am from something distinctly you.

Where I'm from         George Ella Lyon
http://www.georgeellalyon.com/where.html     
I am from clothespins, 
from Clorox and carbon-tetrachloride. 
I am from the dirt under the back porch.                        
(Black, glistening, 
it tasted like beets.) 
I am from the forsythia bush
the Dutch elm
whose long-gone limbs I remember
as if they were my own. 

I'm from fudge and eyeglasses, 
          from Imogene and Alafair. 
I'm from the know-it-alls
          and the pass-it-ons, 
from Perk up! and Pipe down! 
I'm from He restorest my soul
          with a cottonball lamb
          and ten verses I can say myself. 

I'm from Artemus and Billie's Branch, 
fried corn and strong coffee. 
From the finger my grandfather lost 
          to the auger, 
the eye my father shut to keep his sight. 

Under my bed was a dress box
spilling old pictures, 
a sift of lost faces
to drift beneath my dreams. 
I am from those moments--
snapped before I budded --
leaf-fall from the family tree. 

I am from …
[image: image20.png]


I am from a people who, were free to roam this

native land,
 but now must be reserved
I am from a land that was rich in offerings; 
now a land which resentfully

and unwillingly gives up her issue.

I am from great forests—trees, which reached towards

an open sky—once—but now are fallen sentinels,

uprooted and dragged from sacred places.
I am from animals of wild, vast plains, from places untamed—

but now; freedom spent,

barred and placed in cages—fenced-off, man-made havens.

 I am from waters flowing and ebbing, clear and clean— in oceans, lakes, 

rivers, and streams; waters that now are infested,

Humanity-polluted, slimy, green.
I am from the air, fresh and refreshing, breath that invigorates

breath that is life—but now the air is tainted

stale, suffocating, choking—

strangling life.                                                                               B.J. Wilson
From Earth

I am from …

[image: image21.wmf]peaceful scenes—

a harsh landscape

rugged, mean;
from open sky,
a descending dome

covering, suffocating,

a breathless world.

… from oceans vast—blue, blue-green,

turquoise;

to harbours, dark, dank,

oily, slick;

from valleys, plateaus, hillsides,

mountains, covered with vegetation, green and fresh,

trees, brilliant yellows, scarlet reds,
evergreen gardens,

once covered land

now clear-cut; desecrated,

wilderness spaces, disgraceful places.

… from rivers,

white-water churning,

to creeks, meandering, turning

into waste-filled avenues

of frothy, tainted, veins of foam,

from cities, towns,

villages, green

to

high-rises, cement, concrete blocks

pointing to an ozone hole—

an environmental disaster.

… from a people who 

claim equality;

a people who 

feign equality—

a world in flux,

a world divided, dichotomous.

B.J.Wilson

Write an … I am from poem

· repeat  the ‘I am from…’ phrase and follow it  by a list 
· make a connection to your world
· make reference to an issue which concerns you 
(from Reading, Writing, and Rising Up: Teaching About Social Justice and the Power of the Word, Linda Christensen, 2000, (pp. 18—21).

Linda Christensen, in Reading, Writing and Rising Up, outlines a strategy to get students to write poems about “Where I’m From” (pp. 18 – 22).  In Wordplaygrounds, O’Connor outlines a process for developing a list of “I Remember…” statements into a focussed poem (Chapter 6, “Avenues to the Past”).

I Am Monarch of All I Survey
Choose a ‘CREATURE/OBJECT’ about which you know many things. 

Put the name of that ‘CREATURE/OBJECT’ at the top of a blank page. 

You become Monarch of all that you survey. 

Write a poem from the inside-out, imagining that you are whatever ‘CREATURE” you have chosen. 

Put yourself into the mind and heart of your ‘CREATURE’ and THINK and WRITE as that creature would if it had a VOICE. (See model poem “White tail deer).

Try to include some of the words listed below in your poem. You do not have to use the specific words but words that suggest habitat like the examples shown in the box.
Word List
habitat (woodlands, meadows, streams, ponds...)                         population

community                                                                                  survival

shelter                                                                                        interaction

ground                                                                                       terrain

impact                                                                                        environment

communicate                                                                             organisms                                                          soil
food chains                                                                                 adaptations

camouflage                                                                                 external features

behavior patterns                                                                        models

water                                                                                          vegetation

natural habitat                                                                           artificial habitat

technological impact                                                                  human disasters 

natural disasters                                                                         life

plant(s)





                           animal(s)

living thing(s)




                           creature
White-tail Deer

Swiftly I move in the autumn of the year.

Fear of great hunters, I stealthily step on the leaf-filled forest floor.

I leave few traces, careful not to mark my trail.

Camouflaged by my tawny fur, my ears attend to the hunter’s sounds–

the crisp crunch of leaves, the snap of twigs.
Dark brown eyes, staring, scanning the scene

Fear of human hunters– 

I travel deep into the dense tree-filled forest.

Winter signatures are hard to hide,

Snow shows signs of “Something was here!"

White tail flags and I flee for life,

tracks of my hooves stamp my presence–

hollowed holes mold my way.

Escape!

I scrape the frozen forest floor,

[image: image22.wmf]scrounging for food.

Wild Winter forces me to move– to live,

to survive the snow.

Welcome Spring, new growth, green
Out from the forest to meadows and streams
Flora and fauna fashion the forest.

Fawns and does are more often seen– 

grazing gratefully on Nature’s feast.

Gracefully I glide in my woodland home,

roaming, rambling in the budding range.

The summer’s heat slows the show

Lazily I saunter through the food abundant landscape
languishing in shining sun
the intense heat of the day forces my retreat 
into the canopied ever-green forest 
where in the shadows of the silent surroundings,

I too become a shadow and peacefully sleep.

B.J.Wilson 

After having read the poem “White-tail Deer” what do you know about the habitat, community, and population of the White tail deer?
What other factual information can you find in the poem?


Mostly Writing: Write an “I Am Monarch of All I Survey” poem. Try to include some of the following suggestions as you write.
· Choose a ‘CREATURE/OBJECT’ about which you know many things.
· Put the name of that ‘CREATURE/OBJECT’ at the top of a blank page and become the Monarch of all that you survey. 
· Write a poem from the inside-out, imagining that you are whatever ‘CREATURE” you have chosen. 
· Put yourself into the mind and heart of your ‘CREATURE’ and THINK and WRITE as that creature would if it had a VOICE. (See model poem “White tail deer).

Nonfiction Naturally to POETRY

After having read “accessible text”, on a subject/object/animal etc. of interest, think about that “topic” and using the nonfiction facts write a poem that incorporates some of the features of your chosen topic. (Following is information on Canis lupus, see website for more information, http://www.canadiangeographic.ca/kids/animal-facts/wolf.asp  Read the text, or nonfiction text that you have chosen and write your own Nonfiction Poem. See model text on the following page.)
 SEQ CHAPTER \h \r 1WOLF: Fast Facts
Scientific Name: 
Canis lupus

Average weight: 
20 to 75 kg

Average height: 
60 to 90 cm

Did you know?
Most experts believe the domestic dog descended from the wolf — the two are genetically identical and are capable of interbreeding.

Physiology
The wolf is the largest wild member of the dog family. It can be many colours, from white to black, but most often grey. The wolf has short, soft under-fur covered by coarse, outer guard hairs. The under-fur is dense and insulates the wolf against the cold. Stiff hairs also protect its footpads. Its size is similar to that of a German shepherd, but it is leaner with bigger feet and longer legs. It also has a long, bushy tail with a black tip.

Habitats/Behaviours
Wolves live in groups, or packs, of three to seven individuals, and there is always a dominant male and a breeding female. The pack is hierarchical, and each wolf has its own place in the group. The order of the pack is displayed each time the wolves meet by caressing, romping, tail wagging, wrestling, and many other expressions. The dominant wolf, or alpha male, stands tall with its ears up and forward. Around the alpha male, lesser-ranked wolves crouch, holding their tails between their legs, and lower their ears. Because these gestures are all understood by the pack, there is relatively little aggression within the order. However, outsiders are dealt with brutally.

Packs normally occupy a set home range and frequent the same paths. They mark their paths and territory with urine. During breeding season, a pack will live in a den or under a shelf of rock. The pack protects and feeds the breeding female while she's nursing. Lesser-ranked members may have to baby-sit the pups while the parents are out hunting.

All of the wolf's main prey can outrun it, so wolves use cooperation and cunning to catch their prey. Wolves hunt as a pack and respond to signals from the dominant member. They either take turns chasing the prey to tire it, or they split up and chase it into an ambush.

Range
The wolf was the most widely distributed mammal two centuries ago, living all over North America, Europe and Asia. The only habitats it could not occupy were deserts, tropical rain forests and the peaks of high mountain ranges. Now, the wolf's range has been much reduced due to hunting and habitat loss. The wolf has been exterminated in the Atlantic provinces, the heavily populated areas of southern Canada, Mexico and the United States – with the exception of Minnesota, Alaska, and some western states. They can still be found in less settled parts of Canada, from Labrador to British Columbia and in the Yukon Territory and the Northwest Territories.
 SEQ CHAPTER \h \r 1Canis Lupus
Wonderful, wilderness wanderer

weary traveller with

steely eyes.

Yellow stare freezes your prey—

a piercing glance

and then the charge.

The chase continues

until the fittest wins—

a feast

or famine.

Food for the family

the social unit waiting

in the den.

Watched guardedly by the

adult in charge

the alpha

the omega

an extended family member

one who will teach

and play with the pups—

until finally fatigued

each falls one by one

by one

safely sleeping in a 

soft bundle.

Always cautious

constantly alert—

unfortunately misunderstood

the wolf once prevalent

in a wild, wide world

is now a 

phantom

seldom seen—

a mysterious machine

retreating into a higher

ground

less frequently, familiar

in an environment unsound.

B. J. Wilson                                                                                                              February 2009
 SEQ CHAPTER \h \r 1Choral Reading Method

Sometimes called “unison reading,” choral reading offers many opportunities for repeated readings of a particular piece, and it gives practice in oral reading. Choral reading is particularly well suited to poetry and rhymes.

Four principles for selecting stories or poems to be read in chorus or together are sufficient:

1. Make the selection relatively short.

2. Keep it simple: Choose material that the student can read.

3. Look for something with a catchy title that will put imaginations to work.

4. Select a poem or story that will come alive when read aloud - words with fascinating sounds, contrast of some sort that can be interpreted, mood that can be enhanced through oral interpretation or dialogue that bears the stamp of personality.

To prepare, each reader reads the whole selection that is going to be chorally read. One can read it aloud with the other person following along silently. Then the readers read the piece together. A few repetitions are necessary to fix the piece in the child’s mind.

Next comes the fun! An almost infinite number of possibilities exist for choral reading. Try to select the most appropriate voice elements to reinforce the meaning of the selection. Contrast is the key. Use one or two simple classifications for the voices - high and low, for instance, as well as strong and soft. Here are just a few of the possible strategies.

1. Alternate slow and fast lines, stanzas, or paragraphs.

2. Alternate loud and soft lines.

3. Alternate low and high voices.

4. Emphasize key words and phrases by reading them in a louder or softer voice.

5. Pause for a specified number of silent “beats” before you join in and continue reading.

6. Clap or make a certain sound at the end of certain lines, stanzas, or paragraphs.

Choral reading is like improvisational dramatics. The value in choral reading is that it is a fun way to practice reading. Enjoy the process, and don’t worry about perfection!

[image: image4.wmf]
Illustrate your poem

EYES WIDE OPEN (Verbal/Visual)

Ideas for poetry abound. You are surrounded by thousands of things that you take for granted. People who are creative attribute much of their inspiration to close observation - they pay attention to the “things” around them. 
Find an object in the ‘field’ and focus all of your attention on that ‘one’ object in nature. Think about the characteristics of this object and what makes this object different from other objects. Jot down key words which describe this object. (WORD SPLASH!)
Write a short poem about this ‘object’ in which the last line has a powerful sight impact. This line should almost jump off the page and strike the reader’s eye like a picture would. (You will be asked to illustrate the last line of your poem). Knowing that you have to illustrate should help you to visualize the object of your writing. 

Pretend that you are a photographer and that the object of your poem is in the window frame of your camera. Train your eyes to see everything there is to see about your object. When you can train your eyes to see all that is around you — you are conditioning yourself to see inspiration in everything around you, like trees blowing in the wind, the dust trail of a car as it travels over a dry, dirt road, and waves crashing onto shore. 

Concentrate on close observation of your object. The most important piece of this viewing/writing activity is that you ‘go into the field’ with your eyes wide open. Your writing should capture all of the characteristics of the object and should awaken in your reader all of the senses - sight, sound, smell, touch, and taste. Your illustration does not have to be of high artistic standing – it’s an illustration which highlights the last line of your poem (or any other line, or the whole poem).

Eyes Wide Open Illustration
A FAVOURITE ANYTHING—

Choose your favourite month and write about it, to it. Ask it some questions, talk about it, talk to it. (This could be poetry or prose.)

Dear July,

You are a favourite. You know that don’t you? I don’t have to tell you but …. Do you know what I love about you? You have such finesse. You are so gentle—your rays are outstanding, your dress flowery, fashioned with daisies and dew drops, like the hues of a multi-coloured coat—mauve, pink, yellow, orange, gold, red too! I bask in your splendid hours, along the path, on the beach, in the forest, on the meadow, polka-dotted with Brown-eyed Susan, brilliant daisies, hidden treasures—gems within the hay. July you are a phenomenon. I always hate to see you fade. I can’t wait for return visit.                    

Sincerely,

Barry 
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ODE—Ode from Greek means “to sing”. It is a lyrical poem in praise of something. It can be written to a person, object, thing, abstract idea or …. Odes are often written to the second person i.e. “_____________, you are magnificent!” Odes are frequently written directly to the subject i.e. “Oh, ________________!” They describe what is, was, or will be magnificent about the subject. Odes may or may not include rhyme and/or exaggeration. They may be any length.
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You appear—silently, gliding, unexpectedly,
flitting, floating, hovering,

STOP!

Open wings—magnificent—orange and black shutters,
 eloquently arranged, strips and dots, dots and strips,

still—opened—shut; a metamorphosis,
like picture prints upon a page, leafing through the cinematic stage—animated.
Your story told of travels from tropical jungles to migratory lanes, so far.
Flit, float, fly free,

on a seemingly endless journey following the sun.

STOP!
A still-life, 
sculpted, scalloped wings, black and orange, orange and black, juxtaposed on lavender, thorny thistle;
swaggering, brilliant, goldenrod; fuchsia, rugged rose—

a perfect print of spectrumed colours.
And then evasive Monarch — 

You disappear.                                                                                      B.J. Wilson                                                                                            
The Five Ws and H Poem 
Who? What? When? Where? Why? How?

 Use these questions to create a poem. 

Line 1: What/Who?
Line 2: What’s happening?
Line 3: When does the action take place? (a time)
Line 4: Where does the action take place? (a place)
Line 5: Why does this action happen? (a reason)

Line 6: How does this action happen? (An explanation)
A solitary rock

rolling and frolicking 

in the steaming sun

surrounded by golden sand

[image: image25.wmf]taunted by the tide

as the waves ebb and flow.
These are a few of my favourite things …
Write a poem about a native mammal, insect, or … about which you have a special interest or perhaps strong feelings. 

Use the following as a guide:

·  list mammal, insect, … you know and admire

·  decide upon an animal about which to write

·  make a web of details - size, colour, action(s), habitat, features 

·  add words that express your feelings about the animal

                                                                          wolf

loon

      dragonfly

 whale

    butterfly
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The Dance of the Dragonfly

Hovering over the field, Nature’s helicopter pauses, 

points then pirouettes,

spinning, twirling, twisting, amongst various specks; 

reaching, breaching on transparent wings

against summer’s seamless sky.

The dance performed in highlights of the sun,

the dragonfly silver, then silhouetted—black,

agile body entering and exiting 
in a remarkable solo show – start, stop, go, stay,

a feast of wings,

sparkling rings, shiny things –

flit, flash, fling, glistening past and circling back, 

to and fro, fast then slow.

Oh! The spectacle of the dragonfly’s dance 

is there to enhance for the moment, for a glance,

then finished, diminished—

the stage serene—
awaits another of  Nature’s splendid scenes.

[image: image26.wmf]
B.J. Wilson
Dragonfly

 

Dragonfly, high—

flies

in the sky,
darts—

 to the earth

low—

touch and go.

 
Dragonfly—

gently glides

on gossamer wings,

twinning,

spinning, iridescent arms,
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silently singing. 
Dragonfly still—

sits on a rock,

sunning, stunning,

radiant rays sparkle
on outspread wings
luminous threads—

woven, 

                      reflecting summer’s clock.        
 B.J. Wilson   
             Dragonfly

It skims the pond’s surface,

searching  for gnats, mosquitoes, and flies.

Outspread wings blur with speed.
It touches down

And stops to sun itself on a dock.

Wings flicker and still:

Stained-glass windows

With sun shining through.

Georgia Heard
Post Card Story

The narrative tells a story and can be written in either prose or poetry. Narratives have these features—plot, characters, setting, and atmosphere. When the plot gets complicated a conflict arises and somehow that conflict must be resolved. Try writing a very, very, short, short story—one that illustrates the elements of the short story. This brief story should fit on a postcard or a small index card. Think about sharing your Post Card Story with the group.

Squirrel thought for quite a long time. “How will I get that tidbit from Owl?” Owl roosted on a rotten branch of an old spruce tree. “I‘ll simply run over and steal it from his beak. No maybe I’ll … .” Owl thought that Squirrel was up no good and was baffled by Squirrel’s amazing, acrobatic, antics. Owl perplexed, cautiously shifted further out on his perch. Without any signals, Squirrel flipped through the air and crash landed on Owl’s already unsafe roost. Owl somersaulted into the air, flipping and flapping his wings. Forgetting about the tidbit, Owl landed face down on the forest floor. Squirrel seized the opportunity and confiscated the tidbit of food. Owl, feeling displaced, retorted, I didn’t want it anyway...” Squirrel snapped, “Then you shouldn’t covet what’s there for all.” Satisfied, Squirrel scampered away with the tiny acorn. Just then a hardy gust of wind slammed into the majestic pine beside the old spruce tree. Many acorns tumbled to the ground. Squirrel was overwhelmed with the abundance of food. Forgetting why he was on the ground, he dropped the acorn from his mouth and began to collect as many acorns as he could gather. Trying hard not to leave anything on the ground, he travelled back and forth from the pine tree to his nest. Owl watched and just before Squirrel’s final trek he wisely hooted, “Who’s coveting now. Welcome to my world.”

Open your senses—Observe

Look around you. Take a deep breath. Stop and listen to the world around you. Awaken your senses. 

    “I studied poetry for many years with noted anthologist and poet, Myra Cohn Livingston. At the beginning of each class she didn't lecture — she sent us outside — to observe and to write. She wanted us to learn to look closely at the world around us and to understand that observation is a powerful tool for a writer.”

Kristine O’Connell George

Select an object from your environment. Observe it closely.

Record your observations on the chart which follows. Use all of your senses to describe the object that you selected. One the left side of the chart record your OBSERVATIONS, on the right side of the chart write down your FEELINGS and REACTIONS. Once you have done this think about the object and write a poem about your observations, feelings, and reactions.

Accuracy of observation is the equivalent of accuracy of thinking.    
                                                       Wallace Stevens                                                                                                                                                                                                                                                                                                                                                                                                                     

 OBSERVATIONS                                 FEELINGS and REACTIONS   
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Old Man’s Beard
Why did you decide

to nurture the Old Man’s Beard—

hanging,

lime-green tendrils;
clutching to your hopeful, alive branches—reaching sunward?

Now ashen twigs,
[image: image30.wmf]cracked and time-worn,

adorned with

grassy-grey moss,
once

symbiotic threads;
united—two.
Now, gone, 
the relationship
ends—Silver.
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Perspective Is Everything!

In groups of five (no more than six) venture to an outdoor place where each group can surround an object (a tree, a rock, a plant). Each individual from the group positions herself/himself in a spot where she/he can view the object from a different perspective. For example, if the object being viewed is a tree, one person might lie on the ground looking up at the branches, one might stand very close to the tree and observe the trunk of the tree, one might concentrate on the roots of the tree, someone who is very agile and athletic might actually climb the tree and look down, another might stand off in the distance (not too far off) and view the tree from that point of view. Each individual will create a ‘word splash’ which should consist of many single words, several phrases, and a collection of sentences which describe, detail the object (the tree) from the individual’s perspective. This independent observation, recording, and writing time should last for about ten (10) minutes (quiet time). After having had time to look, observe closely, think, record ‘word splash’, and write about the object in view, the individuals come together and the group then collaboratively write a poem which includes ‘perspectives’ from each person’s perception. Collaborative writing time should be about twenty (20) minutes. 

Groups share their creations. Perception Is Everything!
(A POEM FORM MANY VOICES—each individual reads her/his lines/contribution to the group poem from different perspectives.)

QUESTION POEM
Find/Decide upon an animal, object, or thing. Write about it, ask it some questions, investigate its life, talk to it, talk about it, describe changes in its life—observe and respond in writing and with an illustration.
· think about the characteristics of this _____
· ask several questions of this ____
· make several statements about the ____
· organize these questions as a poem
Beetle
Neat!
Why the split?
Why so small?
Where do you come from?
What kind of skeleton –exoskeleton?
Great legs.
You must have excellent eyesight.
Do you?
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Out of Sight
 Find a partner in whom you trust. With this partner you will go for a walk to experience your immediate surroundings, but you will not experience your world with all of your senses. You will be blindfolded. Now concentrate on what you can’t see. Your seeing partner will take you for walk to an area of sensory delights. You will have the opportunity to listen, feel, and smell what is around you. Force yourself to ‘see’ familiar things in a new light. As you feel different things, have your partner record the descriptive words, phrases, and thoughts that you are having. (The sighted partner should let you touch various objects, smell objects at close range, listen to the sounds around you.) 
Trade places when you have finished. 
After both have had an opportunity to have the ‘Out of Sight’ experience, each individual writes a poem which describes her/his individual adventure. Use the words, phrases, thoughts that you had your partner record for you when you were on your walk.
 SEQ CHAPTER \h \r 1Create a POEM for TWO VOICES. 
These poems are conversations between individuals - dialogue. Try to keep the content relevant, use a conversational tone and try to use rhythm, rhyme, repetition ...etc. alliteration would work well in your Poem for TWO Voices). 

Top of Form
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	POEMS FOR TWO VOICES


Bottom of Form

Part rhythmic dialogue, part intimate theatre, and part secret hymnal, poetry for two voices is a beautiful subgenre of traditional poetic form. In it the author writes two columns of text side-by-side. Each column is meant to be read aloud by a different person. Each corresponding line is meant to be read simultaneously. If one line is blank, that voice is silent. If both lines are blank, it indicates a pause. 

Following is an example, Paul Fleischman's Grasshoppers, from Joyful Noise: Poems for Two Voices, 1989. 

Grasshoppers

Sap's rising

                       Ground's warning

Grasshoppers are       Grasshoppers are

hatching out           hatching out

Autumn-laid eggs

                       splitting

Young stepping

                       into spring

Grasshoppers           Grasshoppers

hopping                hopping

high

Grassjumpers           Grassjumpers

jumping                jumping

                       far

Vaulting from

leaf to leaf

stem to stem           leaf to leaf

plant to plant         stem to stem

                       Grass-

leapers                leapers

Grass-

bounders               bounders

                       Grass-

springers              springers

Grass-

soarers                soarers

Leapfrogging           Leapfrogging

longjumping            longjumping

grasshoppers.          grasshoppers.

Two-voice poems are terrific aural experiences to build with another person. 

When it works
Being read aloud implies some constraints on the form. Short lines with a repetitive meter help the readers maintain the same rhythm with each other. Simple repetitive structural form helps readers learn the cadence early and carry it through to the end. Short pauses give a feeling of interconnectedness rather than turn-taking. When the readers speak simultaneously, having them speak the exact same thing most of the time imparts a feeling of sharing the experience and assures them that they're synchronized. 

Reading these poems involves your eyes and your ears at the same time. For this reason the use of alliteration, assonance, consonance, echoes, and the round is especially rewarding.
The important thing about…

The Sea

Shaping the here and now,

molding boulders with moving devotion,

unending motion, 
is the sea.

Changing the here and now,

transforming, aligning, maligning,
deforming the face forever,

is the sea.

Taking the here and now,

providing and deciding,

over time,

is the sea.

Giving the here and now, 
never-ending, never bending,

defending its watery domain,

is the sea.

Ruling the here and now,

the sea is constant,

not pretending.

The sea mends and offends.
B. J. Wilson

 SEQ CHAPTER \h \r 1Create a group poem on a topic of your choice. (Perhaps a poem related to the unifying concept central to the day’s adventure, today lesson, a science event, a social studies concept.) 
 SEQ CHAPTER \h \r 1Prepare a choral, echo, or group reading of a poem.

 SEQ CHAPTER \h \r 1Create a “DANCE” (movement activity), to accompany the reading of a poem. Someone (or several voices) will have to be the narrator(s) of the poem while one or several dancers dance to the accompaniment of the reading. 


Illustrate your favourite poem.
 SEQ CHAPTER \h \r 1Tableau

Work together to determine a fluent tableau representation of a poem. Determine which image(s) identify each of the stanzas of the poem and be prepared to stage those images and present them as a sequence of tableaus of the poem. The tableau will include the essential meaning/understandings of the poem stanza by stanza. A narrator will share each stanza orally with the class as each stanza tableau is presented. (Narrator/leader/agent claps hands to change from stanza to stanza – from the first stanza tableau to the second and so on…)
 SEQ CHAPTER \h \r 1Similar Similes
Mostly Talking
sim·i·le  

A figure of speech in which two essentially unlike things are compared, often in a phrase introduced by like or as, as in "How like the winter hath my absence been" or "So are you to my thoughts as food to life" (Shakespeare).
http://www.thefreedictionary.com/metaphor
Mostly Writing
After students have had an opportunity to discover the meaning of simile, have them create between 5 and 7 similes for “Thunder”.  

Thunder is like ...

When students have created their similes ask them to select their favourite creation and to rewrite this selected simile on a sentence strip (provided) with a colourful marker. 

Activity: Select one simile from each student and cooperatively compose a group poem that describes thunder using similes. (The last line of the poem should be the definition of thunder.) It’s the teachers job to make sure the sentence strip of the definition has been created. 

Thunder is like . . . 

Thunder is like . . . 

the sound of a rogue wave as it smashes on the temples of your mind;

a tree as it tumbles to the ground;

a jet’s roar as it flashes across the sky.

Thunder is like . . . 

an unmuffled car banging through a silent suburb.

Thunder is like . . . 

the red rage anger that pulses through your veins when more than enough is too much.

Thunder is like . . . 

the muffled moan of rocks rolling down a ragged mountain side;

an avalanche of snowy fear encapsulating a lonely skier.
Thunder is the crashing or booming sound produced by rapidly expanding air along the path of the electrical discharge of lightning.
B.J. Wilson
 SEQ CHAPTER \h \r 1Metaphorically Speaking
from: A Word a Day 

with Anu Garg

Guest Wordsmith Mardy Grothe (drmgrothe aol.com) writes:

Whenever people describe one thing in terms of something else, they are engaging in metaphorical thinking (as when Shakespeare wrote, "All the world's a stage"). When people speak metaphorically, they make a connection between two conceptual domains that, at first glance, don't appear to have much in common with each other. A metaphor is a kind of magical mental changing room, where one thing, for a moment, becomes another, and in that moment is seen in a whole new way.

A popular recent metaphor is carbon footprint. There's no intrinsic relationship between the amount of energy one consumes and the size of one's foot, but as soon as this metaphor was coined, it immediately replaced the previous metaphor on the subject (energy hog). When Howard Cosell said, "Sports is the Toy Department of Life", he helped us look at the sporting world in a fresh and highly original way.

Robert Frost said, "An idea is a feat of association, and the height of it is a good metaphor." Metaphorical thinking is one of the oldest activities of humankind, and one of the most useful when it captures essential features of certain types of people, as in terms like stool pigeon, stalking horse, rainmaker, or the first water.
"Wordsmith"  wsmith@wordsmith.org
Mostly Talking
met·a·phor  

 A figure of speech in which a word or phrase that ordinarily designates one thing is used to designate another, thus making an implicit comparison, as in "a sea of troubles" or "All the world's a stage" Shakespeare

http://www.thefreedictionary.com/metaphor
Mostly Writing
After students have had an opportunity to discover the meaning of metaphor, have them create between 5 and 7 metaphors for “LIGHTNING”.  Lightning is ...

When students have created their metaphors ask them to select their favourite creation and to rewrite this selected metaphor on a sentence strip (provided) with a colourful marker. 

Activity: Select one metaphor from each student and cooperatively compose a group poem that describes lightning metaphorically. (The last line of the poem should be the definition of lightning.) It’s the teachers job to make sure the sentence strip of the definition has been created. 



light·ning  

— an abrupt, discontinuous natural electric discharge in the atmosphere.

—the visible flash of light accompanying such a discharge.
Lightning is . . . 
 

a serpent’s tongue striking out at unknowing prey, 

a silver fork stabbing a morsel of food,

an electric beam seeking out unknown territority,

a platinum ray dancing across the sky,

a spider’s web of gossamer thread attaching sky and earth,

Neptune’s jagged trident reaching out from the depths of the sea,

a steely-blue vein connecting with Mother Earth,

a metallic current of pain streaming from on high.

Lightning is an abrupt, discontinuous natural electric discharge in the atmosphere.

B.J.Wilson                                                                                                                  
August 2008

 Poetry Playground

                    Poetry, acknowledged as the genre of childhood, lends itself well to the natural imagination of children.   Can a standards-based unit with playful lessons help develop writing skills?

                                                                  By Mary Louise Majors

The unexpected imagery voiced by the youngest learners in our school wowed me.   

 “. . . looks like orange, green, and purple kool-aid that my momma makes;   . . .  smells like cotton candy, chocolate pudding, and vanilla;. . . sounds like splashing thunder;  . . . feels like my tears falling down my face.” 

    Those instant, honest responses caught me off guard!   Roles reversed.  I became the learner absorbing the beauty of the poetry spilling freely from my four and five-year-old teachers.

    Attired in a rain poncho, carrying a smiley-faced umbrella, and gently misting willing faces in simulation of falling rain, I   presented my lesson  to preschool and kindergarten audiences.  They recited and performed motions with me to a poem familiar to them,   “Rain, Rain Go Away.”  

     Expressing sensory details was the focus of the lesson, and I listened with amazement to their responses to my questions:  What does rain look like? Smell like?  Sound like?  Feel like?”  Hurriedly I jotted down their spontaneous, poetic word pictures.

 I also felt amazement during a lesson with fourth grade writers who viewed a replica of Vincent Van Gogh’s “Starry Night,” and expressed their sensory reactions.
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    “. . . looks like angels crying in the sky and rolling rainbows whirling near a daffodil sun;  . . . sounds like a waterfall roaring at night and the wind swirling, twirling quickly at night; . . .  tastes like multi-colored all-day lollipops waiting to be licked;

Shoooooooo!  Woshhhhhhhh!”

Using Poetry to Express Thoughts and Feelings

    Both my passion for encouraging poetic expression in students and my need as our school’s Curriculum Coordinator to assist Primary teachers with writing instruction led to my development of “Poetry Playground:  A Standards-Based Unit of  Study.”  The unit’s lessons, geared for a time frame of approximately four weeks, focus on an essential question for students:  How can I use poetry to express my thoughts and feelings?   A playful approach set the tone for lesson titles and the guiding questions:

· Time for Poetry Play!   

     What can I learn about poetry from hearing poetry 

     read aloud?
· Playing Poetry Hide and Seek:

      How can I look at ordinary objects with a poet’s eyes?  
· Let’s Break With Lines: 

      How can I place my words on the page to match their  

      meaning?
· On the Balance Beam: 

      How can I write about a big topic with tiny details?

· Sliding on Similes and Monkeying Around With  

      Metaphors:
      How can I search  for precisely the right word that 

     matches what I want to say?

     Consulting with Primary teachers during professional development, I led sessions entitled “The Power of Primary Writing” as I fulfilled a requirement of my participation in Writing Project XIX at Western Kentucky University and a need specified in our Comprehensive School  Improvement Plan.  Bea Johnson’s book, Never Too Early to Write, was a valuable resource used to emphasize the importance of primary writing, the stages of writing development, the rules of an effective writing classroom, and strategies for teaching primary writing.  

     Units of Study for Primary Writing:  A Yearlong Curriculum, published by First Hand and written by experts such as Lucy Calkins, awaited use by our teachers at Lawler Elementary.  As I developed “Poetry Playground,” I read and utilized ideas from one of the seven units in the First Hand curriculum entitled Poetry:  Powerful Thoughts in Tiny Packages.  I am indebted to the research-based strategies and activities of Lucy Calkins and Stephanie Parsons.  The development and teaching of “Poetry Playground” provided the opportunity for me to experiment with this new curriculum.

    Linda French and Jenice Bratcher, Lawler Elementary second grade teachers, graciously collaborated with me as I taught the lessons in their classrooms.  They effectively supported the lessons by encouraging their students to play with poetry to express their thoughts and feelings. 

Time Out for Poetry Play

      “Mattie J .T. Stepanek?  Yes, I’ve seen him on tv.  On Oprah.  He writes poems!”

    “Poetry recess!”  I announced with enthusiasm.  “What can you and I learn about poetry from hearing it read aloud?”  The question dangled above the class marker board.   I realized that enthusiasm is a crucial key for capturing and keeping student attention.  

    Second grade students listened to me read several poems for the purpose of exploring the genre.  A Big Book of Poems from our school library allowed clear viewing of its words and illustrations.  Together the students and I enjoyed words or lines that “jumped out” at us.   We noted word choices, imagery, and feelings that captured our attention.

    Students reserved a section in their journals for writing poetry.  Partners shared favorite words or feelings from the listening activities.  Then, they wrote or drew favorite words from the poems in their journals.

    A Poetry Corner in the classroom displayed favorite poetry books from my collection.   Writings of Jack Prelutsky, Shel Silverstein, Bruce Lansky, Mattie J. T. Stepanek, and Robert Frost and Emily Dickinson, (in  Poetry for Young People editions) invited student exploration.

     Second grade teachers added  books to the Poetry Corner and read  aloud to the students.  Fourth grade students enjoyed reading their original poems to second graders. Copies of  poems from their assessment portfolios added special interest and influence to the Poetry Corner.

    As second graders browsed and read Poetry Corner selections, ideas and models emerged.  Immersion in the genre invited and engaged students to play with poetry.  Existing knowledge and appreciation of poetry expanded. Connections with new knowledge, skills, and experiences occurred. 


Playing Hide and Seek
      Ceiling

The ceiling

     in my

classroom  reminds

      me

of a cold

     cold

night and the

    stars

shining bright

  and an

astronaut

  in the

   sky

to explore

the sky.

      -- Dwane Holschuh

     (Lawler Second Grade Poet)

    Poets view the world in fresh, new ways observing closely and carefully with their hearts and minds.  I invited my audience of student poets to listen to and then read with me two poems by Zoe Ryder White from Poetry:  Powerful Thoughts in Tiny Packages that I featured on chart paper.  These poems served as models for extracting the extraordinary from the ordinary.

     The Pencil Sharpener  
   I think there are a hundred    

  bees                      

 inside the pencil sharpener                                 
 and they buzz                                                   

and buzz

 until my point

 is sharp! 

                --Zoe Ryder White

  A Poetry Museum captured student interest, and students responded to my invitation to absorb all the details of the objects that I placed there.  Rocks, seashells, driftwood, and leaves attracted student inquiry.  Observing, sketching, and partner- sharing involved students, and I reminded them to learn to look carefully and notice what others might overlook.

    Reading aloud The Other Way to Listen by Byrd Baylor reinforced the concept of taking the time to learn to observe ordinary things with a poet’s senses.  Treasures appeared in students’ journals.  Creative thinking skills invented constructive ideas.  I noted the growth of our second grade poets revealed in their writings.

“The ceiling is a cloudy day for the classroom.”

        --  Ashley Vincent

Leaves look like 

a baby’s hand

with sparkles. . .

like little stars.

   -- Kennedy Carmine

The ceiling is the Milky Way for the class.

It makes me think

I am at school

on the moon.

       -- Brooklyn Alexander
 The pencil sharpener

 makes me think

of 100 drums

beating in the

circus but when I

stop twisting the

handle

the show is over!

   -- Kaylee Brooks

Leaves look

like snowflakes

falling from

the sky in

the winter.

      -- Nick Rager

Let’s Break With Lines
When I’m alone

I close my

  eyes

I can

be a 

cowboy

in a room

piled

with toys.

     --Tyler Vincent

    Weaning students from using prosaic form to the line breaks of poetry had previously been difficult in my experience with fourth grade writers.   Again, the strategy of Lucy Calkins and Stephanie Parsons guided our primary students in understanding this concept.

    I explained to students that poems have their own special music coming from how their words are chosen and placed on paper.  I emphasized that a way to give poems music is to divide the words into lines going vertically down the paper in a column-like fashion.

    Comparing and contrasting the same words written on chart paper as prose, without line breaks, and then as poetry, with line breaks, facilitated student understanding.  We read both versions together noting that line breaks can cause our voices to read fast (one word or few words per line) or slow down (several words per line).  We also noted that lines breaks support the meaning and music of the poem.

    Students played with individual words of a poem about fireworks by placing them on their desks with line breaks to create silences and sounds.  Volunteers experimented with the words on a pocket chart viewed by the whole class.  

    The lesson “caught.”  Journal writings revealed student drafting and/or revisions with line breaks. Students had played with white spaces and breaks.

On the Balance Beam

   Blooming, bright      

        daffodils,

  My daughter Hope

  Running,

    Hopping,

      Skipping,

  Picking a bouquet

 Smiling and sniffing them

 With me.

      -- Mary Louise Majors

    Modeling the drafting of a poem of my own helped student poets to understand that a big feeling (my love for my daughter) was explained by tiny details (my memory of picking daffodils with her).  Learning to write about big topics that matter while balancing them by zooming in on small, observant, honest details is essential to strong writing in any genre. 

     If a writer begins with something small, he must reach for something big to hold the small details.  If a writer starts with something big, then she must reach for something small about the big feeling.  Playing with big feelings and tiny details creates the desired 

balance in writing.

Searching for Honest, Precise Words
             Dragonfly

It _____the pond’s _____,

________ing  for gnats,

 mosquitos, and flies.

________ wings _____ with _______.

       “Let’s play a game by choosing precise, fresh, honest words to replace the covered   words, “ I  challenged the second grade poets as I pointed to the “Dragonfly” poem written on chart paper.  If overused choices were suggested, I guided students to make fresh word choices and reminded them that poets focus with extra special care on the words they choose.

Playing this word game was fun for both the students and me!  We agreed that many of their suggestions filled the blanks with precision.  Anticipation about original choices of the author of “Dragonfly,” Georgia Head, loomed high as I finally unveiled her covered words.  (Her entire poem was not used due to time constraints.)

     Dragonfly

It skims the pond’s surface,

searching  for gnats, mosquitoes, and flies.

Outspread wings blur with speed.

           -- Georgia Head

  Children use similes and metaphors naturally without self-consciousness.  Calkins and 

Parsons advise the encouragement of figurative language in primary students without stressing formal definitions.

           A large chart posted in the classroom provided for students a  summary of the strategies used in “Poetry Playground.”

 Students revised their poems by searching for just the right words to convey their desired meanings.  Rubrics revealed student growth.  Published poems hang in the hallway.  Excitement builds for our upcoming PTO Writing Celebration.  Student authors anticipate sharing their pieces with parents, teachers, and classmates.
           Caterpillar 

                 to

           Butterfly

Caterpillar, caterpillar,

What color are you?

You are green,

but where are you?

I can tell where you are

Because you tickle times two.

Your habitat is a tree,

When you are a butterfly

You can fly and flee!

           --Amethyst Johnson

 The enthusiasm and student growth that I observed as I played with poetry strategies with the students inspire me to share the unit’s lessons with other learners.  With some adjustments the unit is adaptable for any age level.  

    Poetry, the genre of childhood, proved to be a playful tool for learning to express thoughts and feelings.  Immersion in a genre, learning to see ordinary objects in new ways, using small details to explain big topics, and searching for precise, honest words are powerful strategies for all writers.
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DRAGONFLY


 iridescent            


                                movement


hovering 


           gliding gracefully     turquoise


                silver                 flit


flash


                       gossamer wings


glide


                 summer’s stage


ballet


          helicopter-like
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sad but still good


nurturing


once an elegant tree


an interesting relationship


one benefits the other


old age then what happens?


death





                                                                                                                                                                                                                                                    





grey


silver


like an SOS pad


hanging


reminds me of Spanish Moss


dead tree, ashen


silhouette


broken statue
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“First and foremost, poetry should be fun.  If you, as a teacher, can excite students about poetry, they will surprise you.   And learning will take place.”—A. Green AaaAndreGGGGGGGGreen








 STRAGEGIES  POETS  USE








Look with poet’s eyes   


      and see ordinary things         


      in fresh, new ways.





Write, experimenting  


      with line breaks.





Find a big topic that  


      gives big, strong feelings.





Find a small moment or


       detail that holds the big


       feelings.





Reach for honest, precise 


      words.
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Something to think about …


                          SENSELESS


If you had to lose a sense what would that sense be? How would that work? Why?


What would you least miss?


What sense couldn’t you do without?
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“Why don’t you close your eyes and think about what’s important to you — something that’s happened to you, something you care about, anything.” 


(From the Good of the Earth and Sun, Georgia Heard, p. 11) 
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Review your CONCERNS of the World, reflect, respond in your journal--write a poem about your CONCERNS.
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Naturally Alive—�Reading, Writing, Speaking and Representing Poetry
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